Based on comprehensive testing and educational history, children in grades 4-9 (on average 12 years) were diagnosed with dysgraphia (persisting handwriting impairment) or dyslexia (persisting word spelling/reading impairment) or as typical writers and readers (controls). The dysgraphia group (n = 14) and dyslexia group (n = 17) were each compared to the control group (n = 9) and to each other in separate analyses. Four brain region seed points (left occipital temporal gyrus, supramarginal gyrus, precuneus, and inferior frontal gyrus) were used in these analyses which were shown in a metaanalysis to be related to written word production on four indicators of white matter integrity and fMRI functional connectivity for four tasks (self-guided mind wandering during resting state, writing letter that follows a visually displayed letter in alphabet, writing missing letter to create a correctly spelled real word, and planning for composing after scanning on topic specified by researcher). For those DTI indicators on which the dysgraphic group or dyslexic group differed from the control group (fractional anisotropy, relative anisotropy, axial diffusivity but not radial diffusivity), correlations were computed between the DTI parameter and fMRI functional connectivity for the two writing tasks (alphabet and spelling) by seed points. Analyses, controlled for multiple comparisons, showed that (a) the control group exhibited more white matter integrity than either the dysgraphic or dyslexic group; (b) the dysgraphic and dyslexic groups showed more functional connectivity than the control group but differed in patterns of functional connectivity for task and seed point; and (c) the dysgraphic and dyslexic groups showed different patterns of significant DTI-fMRI connectivity correlations for specific seed points and written language tasks. Thus, dysgraphia and dyslexia differ in white matter integrity, fMRI functional connectivity, and white matter-gray matter correlations. Of clinical relevance, brain differences were observed in dysgraphia and dyslexia on written language tasks yoked to their defining behavioral impairments in handwriting and/or in word spelling and on the cognitive mind wandering rest condition and composition planning.
Contrasting brain patterns of writing-related DTI parameters, fMRI connectivity, and DTI-fMRI connectivity correlations in children with and without dysgraphia or dyslexia 
Introduction
Dysgraphia is a word of Greek origin that means the condition (-ia) of impaired (dys) graph (letter produced by hand). Dyslexia is a word of Greek origin that means the condition (-ia) of impaired (dys) word (lex from lexicon, the mental dictionary). Thus, dysgraphia and dyslexia differ in the level of written language impairment-subword (letter) or word (oral decoding in reading or written encoding in spelling).
Pioneering research showed that although dyslexia is thought to be a reading disability, spelling disability is the persisting problem in dyslexia across the life span (Lefly, and Pennington, 1991; Bruck, 1993; Connelly et al., 2006) ; and spelling disability is now used to define dyslexia in many languages including those with transparent orthographies for decoding (Schulte-Körne, 1998) . However, more brain imaging research on dyslexia has used phonological or word decoding tasks (e.g., judgments about rhymes, phonemes, grapheme-phoneme correspondences) than spelling tasks. The word-specific spelling task used in much behavioral research on dyslexia (Olson et al., 1994 ) -select among the choices, all of which sound like a real word when pronounced, the one that is a correctly spelled word − has been studied during separate fMRI BOLD studies in children with developmental dyslexia (Richards et al., 2006) or with developmental dysgraphia (Richards, 2009) . In both studies participants (in grades 4-6 or grade 5, respectively) had persisting spelling problems despite extra help in the early grades, but different clinical profiles (impaired spelling and word decoding in dyslexia; and impaired handwriting, which interfered with spelling, but no reading problems in dysgraphia). In both these studies the same word-specific spelling task was used, but children with dyslexia or dysgraphia differed significantly from controls in BOLD activation in different regions of interest (ROIs), providing initial evidence for different brain bases for spelling problems in dyslexia and dysgraphia.
Although there have been imaging studies for the handwriting problems in dysgraphia (Richards, 2011) , brain imaging studies of developmental dyslexia typically do not assess handwriting during scanning. The current imaging study extended these prior studies by comparing dysgraphic and dyslexic groups in the same study and on both a handwriting and spelling task, each of which had a common response requirement-production of a single letter. However, in contrast to the two prior studies that used a word-specific spelling judgment task (yes or no decision about whether a letter string is a correctly spelled word), the current study required the creation of a word-specific spelling by writing a missing letter in the blank in a letter series to create the correctly spelled word. Also in contrast to the prior handwriting study on dysgraphia in which the task was to write a familiar letter or pseudoletter equated on nature and number of strokes, in the current study the alphabet writing task required writing the letter that comes next in the alphabet after the visually displayed letter.
Thus, the five research aims of the current study were to extend prior brain imaging studies of the writing problems in developmental dysgraphia and developmental dyslexia. The first aim was to compare children with dysgraphia to controls, children with dyslexia to controls, and children with dysgraphia to children with dyslexia in the same study. The second aim was to make each of these comparisons on both handwriting and spelling tasks. However, to keep the response requirements constant for the handwriting and spelling tasks, each required production of a single letter and the correct letters were kept constant across the tasks. What varied was the processing that led to the letter production-whether the task required finding, retrieving, and producing a letter from the ordered alphabet series in memory (subword access) or supplying a missing letter in a letter sequence to create a word-specific spelling (lexical access). The third aim was to make each of these group comparisons on cognitive tasks as well as writing tasks because writing involves cognitive processes such as idea flow (Kellogg, 1994) and strategic planning for composing (Hayes, 1996) and not just language.
The fourth aim was to investigate four indices of white matter integrity relevant to structural connectivity and fMRI functional connectivity from four seed points shown in a metaanalysis to be associated with written word production (Purcell, 2011) , thus moving beyond a region-of-interest (ROI) comparison on BOLD activation as in the prior word-specific spelling studies, or only structural connectivity (Vandermosten, 2012; Klingberg, 2000) or only functional connectivity (Richards and Berninger, 2008) in spelling or spelling-related skills. The fifth aim was to draw on paradigm changes in brain imaging research related to the human connectome (Bullmore and Sporns, 2009; Smith, 2013; van den Heuvel and Sporns, 2011; Markov et al., 2013a; Markov et al., 2013b) . Of interest were contrasting complex patterns of differences between the control and each diagnostic group and between the two diagnostic groups on multiple indices of white matter integrity, which have implications for structural connectivity, and functional fMRI connectivity, and correlations between DTI and fMRI connectivity, which have implications for the white matter-gray matter relationships. Prior imaging research has correlated DTI and fMRI BOLD for regions of interest (Olesen, 2003; Vaden et al., 2015) ; the current study extended that approach by correlating DTI parameters with fMRI functional connectivity.
As in the prior studies of word-specific spelling judgments and writing real letters and pseudoletters, participants were in upper elementary school or middle school and had to meet evidence-based criteria for dysgraphia or dyslexia on clinical measures (Berninger and Richards, 2010) and demonstrate persisting struggles with handwriting (dysgraphia) or word reading and spelling (dyslexia). Because the current study was grounded in prior behavioral and brain studies of developmental dysgraphia and dyslexia, two a priori hypotheses were tested.
The first hypothesis was that the dysgraphic and dyslexic groups would differ in fMRI functional connectivity from the controls and from each other on the second and third tasks, both of which are written language tasks that differ in the level of language that is impaired-subword letter only or letter in word context. In addition, they would show contrasting patterns of DTI-functional connectivity correlations for the two written language tasks (alphabet writing and filling in blank to create word-specific spelling).
The second hypothesis was that the dysgraphic and dyslexic groups, whose cognitive ability on a psychometric measure fell within the normal range, would not differ on either the first cognitive process (idea flow) (Kellogg, 1994) , as assessed during mind wandering on the resting condition (Raichle, 2001) , or the second cognitive process (planning) (Hayes, 1996) , as assessed by idea generation before composing outside the scanner (Berninger, 2009 ). The rationale was that even though cognitive processes are involved in writing, it is the written language impairments at the subword or word level that define dysgraphia or dyslexia.
To summarize, in the current study we compared groups of children in grades 4-9 without dysgraphia or dyslexia with children carefully diagnosed as having dysgraphia or dyslexia. At issue is whether their neurological profiles of white matter integrity, functional connectivity, and white matter-gray matter correlations are the same or different on handwriting and spelling tasks. Showing that they differ not only in behavioral patterns (profiles of clinical measures) but also on brain patterns relevant to white matter, gray matter, and their interrelationships would provide interdisciplinary construct validity that dysgraphia and dyslexia are different kinds of specific learning disabilities (SLDs).
Materials and methods

Participants
Participants in grades 4-9 were recruited through local schools that referred students who despite extensive extra help in the early grades both at school and outside school continued to struggle with writing and/or reading. The children completed an extensive battery of comprehensive assessment and their parents completed numerous questionnaires about developmental, medical, family, and educational history. All had Verbal Comprehension Index scores that fell at least within the normal range (80 and above). The three groups differed significantly on two standardized measures of handwriting (Barnett et al., 2007) and two standardized measures of spelling (Mather et al., 2008; Pearson, 2009) . These measures were corroborated with parent-reported histories of no struggles with learning to read or write (control group), ongoing struggles with handwriting but not reading (dysgraphia group) or spelling and word decoding/reading (dyslexia group): DASH Copy Sentence in Best Writing, F(2, 35) = 5.73, p = .007, DASH Copy Sentence in Fast Writing, F(2, 34) = 8.20, p b .001, WIAT 3 Spelling Dictated Words, F(2, 34) = 8.20, p b .001, and TOC Sight Spelling (choosing correctly spelled real word), F(2, 34) = 13.20. One severely impaired student could not complete the last three measures, which accounts for the difference in degrees of freedom. The means for each measure (see Table 1 ) show that controls always scored higher, with the dysgraphic group more impaired than the dyslexic group on both handwriting measures and the dyslexic group more impaired than the dysgraphic group on both spelling measures.
40 participants met research inclusion criteria, were right handed, and did not wear metal that could not be removed. They participated in the imaging study (15 females, 25 males, age, M = 12 years 3 months, range 9 years-0 months to 15 years-2 months). They had been assigned, based on both test results and parent questionnaires documenting history of persisting struggle in subword handwriting or word reading and spelling to one of three groups using evidence-based criteria (Berninger and Richards, 2010) : (1) typically developing control (n = 9, of which 5 were females), (2) dysgraphia (n = 14, of which 3 were females), or (3) dyslexia (n = 17 of which 7 were females). Although gender was not well-matched across groups, the effect of gender was controlled by using gender as a covariate in the analyses.
Tasks during scanning
It was possible to study writing during imaging by using a novel MRI-compatible stylus, which allows participants to write while in the scanner and stores what they write concurrently and is registered in time with the fMRI data acquisition for subsequent analyses (Reitz, 2013) . Each participant received training outside the scanner and completed four tasks in this order: (a) no experimenter-defined task (REST-ING STATE), (b) production of the letter that follows a visually displayed letter in alphabet order (ALPHABET WRITING task), (c) production of letter in the blank in a visually displayed letter string to create a correctly spelled word (SPELLING WRITING task), and (d) planning a composition on an experimenter-provided topic (PLANNING task).
The resting condition lasted for 6 min 14 s. It was followed by 6 s of instruction for the alphabet task. The alphabet writing task lasted for 4 min and was self-paced. After the visual display of the first letter, the child wrote the next letter in the alphabet. When the child lifted the pen off the tablet then visual display 2 appeared and the process repeated until the 4 min was complete. Next there were 6 s of instruction for spelling followed by the spelling task that lasted for 4 min and was self-paced. After visual display 1, the child wrote a letter in the blank to complete the word spelling. When the child lifted the pen off the tablet, visual display 2 appeared and the process repeated until the 4 min was complete. Next, instructions for planning stayed on the screen for the whole 4 min, while the child just generated ideas and planned a composition on topic provided but did no writing until leaving the scanner. The instructions provided a topic and purpose for the composition (writing advice for an astronaut during space travel). The response requirement was the same for the alphabet and spelling tasks-to form one letter using the MRI-compatible stylus. However, the language tasks differed in the level of language that had to be accessed during processing and letter production-single subword letter in ordered alphabet series or single lexical unit. During the fMRI writing tasks, a mirror system enabled the participant in the scanner to see the instructions and task on a screen. The tasks and writing pad recordings were all programmed ,timed, and coordinated with the scanner triggers using E-prime and in-house LabView software.
Data acquisition
Diffusion tensor imaging (DTI) scans and functional magnetic resonance imaging (fMRI) connectivity scans were obtained for all 40 children on a Philips 3 T Achieva scanner (release 3.2.2 with the 32-channel head coil) to obtain measures of structural white matter integrity and functional connectivity, respectively. All scans were acquired at the Diagnostic Imaging Sciences Center in collaboration with the Integrated Brain Imaging Center and had Institutional Review Board approval. Each participant was screened for MRI safety before entering the scanner. Physiological monitoring was performed using the Philips pulse oximeter placed on the left hand index finger for cardiac recording; and respiration was recorded using the Philips bellows system where the air-filled bellows pad was placed on the abdomen. Headimmobilization was aided by using an inflatable head-stabilization system (Crania, Elekta).
The following MRI series were scanned: 1) 3-plane scout view with gradient echo pulse sequence: TR/TE 9.8/4.6 ms; Field of view 250 × 250 × 50 mm; acquisition time 30.3 s; 2) reference scan (used in parallel imaging) with gradient echo pulse sequence: TR/TE 4.0/0.75 ms; Field of View 530 × 530 × 300 mm; acquisition time 44.4 s; 3) Resting State fMRI scan with echo-planar gradient echo pulse sequence (single shot): TR/TE 2000/25 ms; Field of view 240 × 240 × 99 mm; slice orientation transverse, acquisition voxel size 3.0 × 3.08 × 3.0 mm; acquisition matrix 80 × 80 × 33; slice thickness 3.0, SENSE factor in the AP direction 2.3; epi factor 37; bandwidth in the EPI frequency direction 1933 Hz, SoftTone factor 3.5, sound pressure 6.1 dB, 180 dynamic scans; 5 dummy scans; fold over direction AP, acquisition time 6:14 min/s; 4) B0 field map imaging with gradient echo pulse sequence and 2 echos; TR/TE 11/6.3 ms; delta TE 1.0 ms; slice orientation transverse, Field of view 240 × 240 × 129 mm; voxel size 1.5 × 1.5 × 3.0 mm; acquisition matrix 160 × 160 × 43, output image magnitude and phase, acquisition time 2:29 min/s; 5) MPRAGE structural scan: TR/TE 7.7/3.5 ms, Field of view 256 × 256 × 176 mm, slice orientation sagittal, voxel size 1 × 1 × 1 mm, inversion pulse delay 1100 ms, Sense factor 2 in the AP direction, acquisition time 5:33 min/ s; 6) diffusion tensor imaging with echo-planar spin-echo diffusion pulse sequence: TR/TE 8593/78 ms, slice orientation transverse, Field of view 220 × 220 × 128 mm, voxel size 2.2 × 2.2 × 2.0 mm, bvalues 0 and 1000, output images 1 bvalue at 0 and 32 bvalues at 1000 with 32 different diffusion vector non-colinear directions, SoftTone factor 4.0, sound pressure 3.1 dB, bandwidth in the EPI frequency direction 1557.7 Hz, epi factor 57, acquisition time 9:35.7 min/s; and 7) fMRI during the writing tasks: same parameters as with the Resting State fMRI described above except with dynamic scans 387, acquisition time 13:08 min/s.
Diffusion tensor imaging analysis
DTI data were processed with DTIPrep/GTRACT software to ensure quality control and generate the tensors (http://www.nitrc.org/ projects/dtiprep/). Then custom software (GFORTRAN) was used to calculate the DTI parameters (fractional anisotropy, axial diffusivity, radial diffusivity, relative anisotropy, mean diffusivity) from the tensors. FSL software (tract-based spatial statistics, TBSS) was used to co-register and prepare the DTI data for group analysis using a higher level design matrix to perform a voxel by voxel group map comparison between groups. FSL3s randomise software, which robustly corrects for multiple comparisons with permutation methods in http://fsl.fmrib.ox.ac.uk/fsl/ fslwiki/TBSS/UserGuide (see "Threshold-Free Cluster Enhancement" TFCE option), was used to generate the group maps, which were coregistered to the FSL standard white matter atlas called FHU. A regional analysis was performed within each significant cluster, for example, FSL3s cerebellum atlas for cerebellar regions. Note. All these normed measures are on a scale of M = 10, SD = 3 (b6: below average, 6-7: low average, 8-11: average, 12-13: above average), except WIAT3 Spelling, M = 100, SD = 15 (80-89: low average, 90-109: average).
Fractional anisotropy (FA, i.e., an index of the amount of anisotropy) is used as an index of white matter integrity; greater FA is associated with increased myelination (Wheeler-Kingshott et al., 2009; Mori, 2007) . Relative anisotropy (RA) is a lesser-known DTI measure of anisotropy that gives different information than FA as described by Basser and Pierpaoli (1996) . The exact equation for RA is shown here:
where RA is the relative anisotropy, and λ1, λ2, and λ3 are the three eigenvalues resulting from the tensor calculation and [λ] is the mean λ which is (λ1 + λ2 + λ3) / 3. Water molecules in the brain3s white fiber tracts are more likely to be anisotropic. Anisotropy is dependent on the strength of connectivity in one direction in contrast to isotropy that applies in all directions. Fractional anisotropy (FA) describes the degree to which the diffusion is isotropic (value of 0) or anisotropic (higher value up through 1). Relative anisotropy (RA) is the ratio of the anisotropic part of tensor D to its isotropic part. The diffusivity in directions perpendicular to the principal axis of diffusion (radial diffusivity) has been associated with the degree of myelination and number of branching, exiting fibers, whereas diffusivity along and parallel to the principal axis (axial diffusivity) has been associated with the axon diameter (Song, 2002; Song, 2005) , but see (Mori, 2007) for a critical interpretation of these indices.
The DTI data were also analyzed using a seed point connectivity analysis, using seeds from a published metaanalysis (Purcell, 2011) to generate group maps for the 3 groups (controls, dysgraphics and dyslexics) for 4 different seed points (left precuneus cortex, left temporooccipital cortex, left supramarginal cortex, and left inferior frontal gyrus). FSL3s probabilistic tractography and bedpost software were used to generate the tracts which were connected to the seed regions.
Functional connectivity analysis
Functional images were corrected for motion using FSL MCFLIRT (Jenkinson et al., 2002) , and then high-pass filtered at sigma = 20.83. Motion scores (as given in the MCFLIRT report) were computed for each subject and average motion score (mean absolute displacement) for each of the groups: control 1.31 ± 1.37 mm, dysgraphic 1.50 ± 1.23 mm, and dyslexic 1.47 ± 1.03 mm. Spikes were identified and removed using the default parameters in AFNI3s 3dDespike. Slice-timing correction was applied with FSL3s slicetimer and spatial smoothing was performed using a 3D Gaussian kernel with FWHM = 4.0 mm. Time series motion parameters and the mean signal for eroded (1 mm in 3D) masks of the lateral ventricles and white matter (derived from running FreeSurfer3s reconall on the T1-weighted image) were analyzed. Co-registration of functional images to the T1 image was performed using boundary based registration based on a white matter segmentation of the T1 image through epi_reg in FSL. The MPRAGE structural scan was segmented using FreeSurfer software; white matter regressors were used to remove unwanted physiological components. The same seed points as used in DTI were also used in fMRI connectivity (Purcell, 2011) .
DTI-fMRI functional connectivity correlations
DTI/fMRI connectivity correlations were performed by extracting the exact DTI parameter value from each individual subject at the place in the brain where there was highest significance for the DTI results shown in Tables 2 and 6 . Then the DTI values were demeaned and placed in the correlation design matrix using FSL higher level GLM guidelines. FSL software randomise compares DTI with fMRI connectivity for each of the seed points meeting the criteria described above.
Anatomy/atlas reports
The DTI structural and fMRI functional connectivity scans were then analyzed with reference to a brain atlas based on quantitative analyses of 10 postmortem brains (Toga, 2006) in order to identify the cortical regions corresponding to the significant clusters. Cytoarchitectonic maps were used to identify patterns of connectivity within parietal regions (Caspers, 2013) . The Jülich histological (cytoand myeloarchitectonic) atlas (Eickhoff, 2006; Eickhoff, 2007) and Eickhoff3s Anatomy Toolbox (Eickhoff, 2007; Eickhoff, 2005) were used to identify patterns of connectivity throughout the brain for 32 gray matter and 10 white matter structures.
Data analyses
For all analyses, Oxford3s fMRIB software library (FSL) "randomise", which performs permutations and threshold-free cluster enhancement, was used to control for multiple comparisons. A global design matrix was used as part of the GLM model in software randomise to make the group statistical comparisons as describe by FSL guidelines for higher group level analysis as show by this weblink http://fsl.fmrib.ox. ac.uk/fsl/fslwiki/GLM#Two-Group_Difference_Adjusted_for_Covariate. This model compared the groups with a gender covariate.
The first set of analyses focused on which of the four DTI indices (FA, RA, AD, RD) for each of the four seed points differentiated the dysgraphic and dyslexic groups from the control group and each other. The number and patterns of probabilistic tractography connections from DTI analyses, and pixel counts for group connectivity score clusters for structural white matter integrity connections were computed for each of the four seed points and three groups.
The second set of analyses focused on which of the fMRI connectivity results for each of the four seed points and four tasks differentiated the dysgraphic and dyslexic groups from the control group and from each other. Group maps for fMRI functional connectivity were generated for the 3 groups (control dysgraphic and dyslexic) for 4 different seed points in the left precuneus cortex PCC, in the left temporoocipital cortex TOC, in the left supramarginal gyrus SMG, and in the left inferior frontal gyrus, IFG Broca3s area, based on a meta-analysis for written word production (Purcell, 2011) , for each of the three writing tasks and resting condition. Brain activation during rest is sensitive to mind wandering (Raichle, 2001) , whereas during planning for a topic defined by others, brain activation is sensitive to goal-related strategies (Hayes, 1996) . fMRI time-series were averaged within regions of interest (ROIs) formed from a 15 mm sphere centered at each seed. The averaged timeseries at each ROI was correlated with every voxel throughout the brain to produce functional connectivity correlation maps, converted to zstatistics using the Fisher transformation.
The third set of analyses computed correlations for DTI values extracted from the control versus dysgraphic group or control versus dyslexic group and fMRI functional connectivity for specific seed points and tasks. The goal was to identify, for DTI parameters shown to differentiate the dysgraphic or dyslexic group from controls, significant correlations between white matter integrity parameters and gray matter connectivity values, and then to compare patterns of significant DTI-fMRI connectivity correlations between the dysgraphic and dyslexic groups.
Results
Findings related to structural connectivity
The control group had higher fractional anisotropy (FA) than the dysgraphia group in the bilateral anterior thalamic radiation, left cingulum, and forceps minor. See Table 2 section A. The control group also had higher relative anisotropy (RA), which is another DTI parameter to measure anisotropy, than the dysgraphia group in each of those same four regions plus the left cortical spinal tract and bilateral superior longitudinal fasciculus (SLF). See Table 2 section B.
The brain regions where controls had higher RA values than the group with dyslexia are shown in Table 2 section C. Like the dysgraphia group, the dyslexia group had lower RA values than controls in the bilateral anterior thalamus radiation and SLF, left cingulum, and forceps minor. However, whereas only the dysgraphia group had lower values than the control group in left cortical spinal tract (see Table 2 section B), only the dyslexia group had lower values than the control group in the right cortical spinal, bilateral inferior frontal occipital, and bilateral uncinate tracts. The brain regions where the control group had higher values of axial diffusivity (AD), a measure of parallel diffusion, than the dyslexia group, are shown in Table 2 section D. Compared to the control group, the dyslexic group had lower parallel diffusivity in the bilateral cortical spinal tract, and right anterior thalamus radiation, cingulum, inferior frontal occipital tract, SLF, and uncinate.
As shown in Table 2 section E, the dysgraphic and dyslexic groups differed in radial diffusivity (RD), which is a measure of perpendicular diffusion. Compared to the dyslexia group, the dysgraphia group had higher RD in seven left hemisphere white-matter fiber tracts: anterior thalamus radiation, corticospinal, inferior frontal occipital fasciculus, inferior longitudinal fasciculus, superior longitudinal fasciculus, uncinate, and superior longitudinal fasciculus. Whereas RD differences were mainly found on the right for the dyslexia group versus the control group, RD differences were mainly found on left for the dysgraphic group versus the dyslexic group.
Findings related to functional connectivity
As shown in Table 3 , the dysgraphia group showed greater functional connectivity than the control group only during the planning for composing task for three of the seed points but not for the left supramarginal gyrus seed point. The dysgraphia group did not differ from the control group during resting condition (mind wandering without anotherimposed task) (Raichle, 2001) . In contrast, the dyslexia group had stronger functional connectivity than the control group during resting state (mind wandering) and always in the left-occipital temporal gyrus, consistent with dyslexics3 problems in self-regulation of processes involved in written word spelling (Berninger and Richards, 2010) , but not during planning. As shown in Table 4 , the dysgraphia group did not differ from the control group on the two language production tasks, but the dyslexia group had greater functional connectivity than the control group, especially in the cerebellum, on both the alphabet letter writing and Table 5 , the dyslexic group was overconnected compared to the dysgraphic group in the left inferior parietal lobe and primary and secondary somatosensory cortex. Table 6 summarizes the total number of functionally connected voxels for the dysgraphic group and dyslexic group by seed points. For the alphabet writing task, the dysgraphia group had fewer functionally connected voxels than the dyslexia group from the left occipital temporal and left supramarginal gyri, but more functionally connected voxels from the left precuneus, a region common to both the default network and Rich Club of the Human Connectome (Bullmore and Sporns, 2009; Smith, 2013; van den Heuvel and Sporns, 2011) , than the dyslexia group. For the spelling writing task, the dyslexia group consistently had more functionally connected voxels for all four seed points than the dysgraphia group, consistent with dyslexia being associated with impaired word spelling. Table 6 also summarizes the number and patterns of probabilistic tractography connections from DTI analyses, and pixel counts for group connectivity score clusters for structural white matter integrity connections for each of the four seed points and three groups.
Synthesizing findings for functional connections across Tables 3, 4 , 5, and 6 shows that the dysgraphic and dyslexic groups differed from the control group; but the dysgraphic and dyslexic groups do not necessarily differ in the same way (number and pattern) for each the four seed points or the four tasks/conditions. Indeed, when the dysgraphic and dyslexic groups were compared to each other, they often differed from each other as well.
Contrasting dysgraphia and dyslexia DTI-fMRI functional connectivity correlations
For each of the two written language tasks, correlations with fMRI connectivity were computed for each of the DTI parameters on which a diagnostic group differed significantly from the control group. All correlations were corrected for multiple comparisons. Only the significant correlations are reported.
For the dysgraphia group, there were significant positive correlations of DTI FA (fractional anisotropy values extracted from the control versus dysgraphic FA significant comparison) with fMRI functional connectivity from two seed points during the filling in the blank spelling task, with all correlations, p b .05. These correlations were found between the left supramarginal and 2 regions-left cingulum, r = 0.924, and to the cingulate gyrus, anterior division, r = .922, both p b .025; and between the left inferior frontal (Broca's area) and 3 regionssuperior parietal lobule 7 aL, r = .850, to the superior frontal gyrus, r = .833, and to the precuneus cortex, r = .843.
For the dyslexia group, there were significant positive correlations of DTI RA (relative anisotropy values extracted from the control versus dyslexic group's significant comparison) with fMRI functional connectivity from three seed points on the alphabet writing task and from two seed points on the filling in the blank spelling task, with all correlations p b .01. These correlations were found during the alphabet writing task, between left temporo-occipital and 10 other regions-Broca's area right BA44, r = 0.860, right superior parietal lobule 7M, r = 0.864, left acoustic radiation, r = 0.895, corticospinal tract L0, r = .858, inferior frontal gyrus pars opercularis, r = 0.860, precentral gyrus, r = 0.861, postcentral gyrus, r = 0.853, lateral occipital cortex superior division, r = 0.849, paracingulate gyrus, r = 0.855, and precuneous cortex, r = .863. Correlations were also found between the left supramarginal gyrus and 4 other regions-left visual cortex V1/BA17, r = 0.867, intracalcarine cortex, r = 0.866, precuneous cortex, r = 0.864, and temporal fusiform cortex posterior division, r = 0.868; and between the left inferior frontal gyrus (Broca's area) and 7 regions-right inferior parietal lobule PF, r = 0.873, right inferior parietal lobule Pga, r = 0.868, right inferior parietal lobule PGp, r = 0.865, superior temporal gyrus posterior division, r = 0.869, postcentral gyrus, r = 0.859, angular gyrus, r = 0.865, and lingual gyrus, r = 0.854. During the fill in the blank spelling task, there were correlations between the left temporooccipital gyrus and 4 regions-left superior parietal lobule 7a, r = 0.861, left visual cortex V1/BA17, r = 0.855, lateral occipital cortex superior division, r = 0.858; and cuneal cortex, r = 864; and between the inferior frontal gyrus (Broca's area) and 2 regions-right visual cortex V2/BA18, r = 0.858, and lingual gyrus, r = 0.858.
For the dyslexia group, there was also a significant positive correlation of DTI AD (axial diffusivity values extracted for each individual from a location where there was a significant difference between dyslexics and controls on DTI AD) with fMRI functional connectivity from one seed point on the alphabet writing task and from four seed points on the filling in the blank spelling task. During the alphabet writing task, significant correlations were found between the left inferior frontal gyrus (Broca's area) and the middle temporal gyrus (temporooccipital part), r = .837, p b .02. During the fill in the blank spelling task, there were significant correlations found between the left tempoparietal gyrus and 21 other regions, all p b .01. These 21 regions were: left inferior parietal lobule PF, r = .834, left inferior parietal lobule PGp, r = .825, left superior parietal lobule 7a, r = .832, right superior parietal lobule 7a, r = .810, left superior parietal lobule 7M, r = .816, left superior parietal lobule 7p, r = .827, left visual cortex V2/BA 18, r = .815, right cingulum, r = .818, right corticospinal tract, r = .836, left corticospinal tract, r = .848, left interior occipitofrontal fascicle, r = .808, right optic radiation, r = .835, left optic radiation, r = .823, right uncinate fascicle, r = .818, insular cortex, r = .821, posterior supramarginal gyrus, r = .833, angular gyrus, r = .839, superior lateral occipital cortex, r = .835, anterior cingulate gyrus, r = .815, precuneus cortex, r = .821, and cuneal cortex, r = .817; from the left supramarginal to 3 regions, all p b .02-right premotor cortex BA6, r = .815, paracingulate gyrus, r = .825, and anterior cingulate gyrus, r = .814; from the left precuneus to 3 regions, all p b .02-left visual cortex V2/BA 18, r = .850, precuneus cortex, r = .838, and occipital fusiform gyrus, r = .823; and from the inferior frontal gyrus (Broca's area) to 12 regions, all p b .01-right anterior intraparietal sulcus hIP3, r = .831, left visual cortex V1/BA 17, r = .829, left visual cortex V2/BA 18, r = .823, right visual cortex V2/BA 18, r = .819, right corticospinal tract, r = .819, left optic radiation, r = .814, lateral superior occipital cortex, r = .826, lateral inferior occipital cortex, r = .819, intracalcarine cortex, r = .829, lingual gyrus, r = .825, temporal occipital fusiform cortex, r = .833, and occipital fusiform gyrus, r = .826. To summarize, for the dysgraphia group, the DTI FA-fMRI functional connectivity correlations were significant from two seed points on the fill in the blank spelling task. For the dyslexia group, the DTI RA-fMRI functional connectivity correlations were significant from three seed points on the alphabet writing task and from two seed points on the fill in the blank spelling task; and the DTI AD-fMRI functional connectivity correlations were significant from one seed point on the alphabet writing task and four seed points on the fill in the blank spelling task. Thus, the significant white matter-gray matter correlations varied by diagnostic group, DTI parameter, tasks, and seed points. For the dysgraphia group, these correlations were significant only for the DTI FA parameter and only for the fill in the blank spelling task. For the dyslexia group, these correlations were significant only for DTI RA and DTI AD, for both the alphabet writing task and the fill in the blank spelling task, but the patterns of seed point to region(s) for specific written language tasks varied with DTI parameter. Table 5 Seed points where functional connectivity is significantly less (corrected for multiple comparisons) for dysgraphics than for dyslexics on levels of language tasks. Letter production in blank to spell word task.Left occipital temporal Seed Point.
Letter production in blank to spell word task. Left occipital temporal seed point. 3.4. Examples of contrasting patterns of neurological profiles in dysgraphia and dyslexia Fig. 1 shows the anatomical locations of both the fMRI connectivity and DTI parameter (relative anisotropy, ratio of uni-directional to multi-directional diffusivity) differences between the control and dysgraphia groups. Fig. 2 shows the anatomical locations of both the fMRI connectivity and DTI (radial perpendicular diffusivity) parameter differences between the dyslexia and dysgraphia groups. Fig. 3 shows a scatter plot for the correlation between DTI RA and fMRI functional connectivity on the alphabet task for the dyslexia group from one seed point.
Discussion
Findings related to white matter integrity
Patterns of how dysgraphics differed from controls, dyslexics differed from controls, and dysgraphics and dyslexics differed on each of four DTI indices varied depending on which of the four DTI indices of white matter integrity was analyzed. Only the dysgraphic group differed from control group on fractional anisotropy (FA), which may be associated with myelination (Wheeler-Kingshott et al., 2009; Mori, 2007) . Only the dyslexia group differed from the control group on parallel axial diffusivity (AD), which may be related to axon diameter (Song, 2002; Song, 2005) . On relative anisotropy (RA), the dysgraphic and dyslexic groups differed from the control group on four common regions, but differed from the control group in contrasting ways in six other regions, five of which differentiated the dyslexic group from the control group. The dysgraphic and dyslexic groups differed from each other bilaterally on perpendicular radial diffusivity (RD) in seven fiber tracts. Thus, overall the dysgraphic and dyslexic groups differed from each other and from the control group in white matter integrity in contrasting ways.
Findings for specific DTI indicators may have clinical significance. RA results for greater bilateral anterior thalamic radiation in the control group compared to the dysgraphia group or dyslexia group make sense in light of research showing relationships between thalamic connectivity and ADHD (Xia, 2012) and evidence of impaired supervisory attention in dysgraphia and dysgraphia (Berninger and Richards, 2010) . Results for greater left cingulum white matter integrity in the control group compared to the dysgraphic group or the dyslexic group are consistent with the well-documented role of the cingulum in executive functions in both handwriting and spelling skills and impaired executive functions in dysgraphia and dyslexia (Berninger and Richards, 2010) . The findings for greater forceps minor white matter integrity in the frontal portion of the corpus callosum connecting with the prefrontal cortex in the control group than in the dysgraphic group or dysgraphic group are consistent with the frequent research finding of working memory problems in dysgraphia and dyslexia (Berninger and Richards, 2010) .
Of interest, only the dyslexia group showed less RA compared to the control group in bilateral IFOF, which connects posterior and anterior language systems, and the uncinate, which is a late maturing limbiccortical pathway. Also of interest, on RA the dysgraphic group differed from the control group in the left cortical spinal tract, but the dyslexic group differed from the control group in right cortical spinal tract. A possible explanation for this lateral difference is that the right-handed participants with dysgraphia lack white matter integrity on the contralateral cortical spinal tract, which interferes with letter production by their dominant hand, whereas the participants with dyslexia lack white matter integrity on the right cortical tract (projecting to the left visual field) which may interfere with foveal vision during eye movements from left to right while reading or spelling a word. Further evidence of contrasting patterns of white matter integrity between dyslexia and dysgraphia was the greater RD (perpendicular diffusion) in seven brain regions on the right in the dyslexic group but left in the dysgraphic group.
The number and patterns of probabilistic tractography connections for the DTI seed point analysis also identified contrasting patterns of white matter integrity. From the occipital temporal seed point, the dysgraphia group did not differ from the control group, and the dyslexic group differed from control group only in connection to the left cerebellum. However, from the precuneus cortex and inferior frontal gyrus (Broca3s) seed points, the control group had many more DTI findings than did either the dysgraphia group or dyslexia group, but the dysgraphia and dyslexic groups did not have exactly the same DTI findings. From the supramarginal gyrus seed point, the control group had only two DTI findings, but the dysgraphia and dyslexia groups had many more, but not exactly the same ones. Overall, the control group showed more white matter integrity than either the dysgraphic or dyslexic groups, but two kinds of DTI differences were observed in those groups-less white matter integrity from the precuneus cortex and inferior frontal gyrus seed points or more white matter integrity from the SMG seed point. However, overall the seed points from the metaanalysis of brain regions involved in written word production (Purcell, 2011) captured the contrasting neurobiological patterns differentiating the control from the dysgraphic or dyslexic groups.
Collectively the DTI findings show contrasting profiles of white matter integrity in dysgraphia and dyslexia. Whereas the dysgraphics differed from controls in DTI FA which is thought to be associated with amount of myelination (Wheeler-Kingshott et al., 2009; Mori, 2007) , the dyslexics differed from controls in DTI RA, also thought to be associated with the amount of myelination (Basser and Pierpaoli, 1996) , DTI AD, which is parallel diffusion which is thought to be related to axon diameter (Song, 2002; Song, 2005) , and DTI RD, which is perpendicular diffusion and is thought to be related to the degree of myelination (Song, 2002; Song, 2005) .
Findings related to fMRI functional connectivity
Although the dysgraphia group did not differ from the control group on the alphabet writing task in functional connectivity, the pattern of Functional connectivity and structural white matter integrity connectivity where there was a significant difference between the control and dysgraphia groups. The area in orange shows where the dysgraphic group had greater fMRI connectivity than the control group to a seed region in the left occipito-temporal region. The regions in blue/light blue show where the control group had greater relative anisotropy (DTI parameter similar to fractional anisotropy) than dysgraphic group. The languagerelated pathways involving the right anterior thalamic radiation and the forceps minor are visible in the blue highlighted region. The image is in radiological orientation.
functional connectivity on the alphabet letter writing task was different for the dysgraphia group and the dyslexia group. The dysgraphia group showed more functionally connected voxels from the left precuneus, a region common to both the default network and Rich Club of the Human Connectome (Bullmore and Sporns, 2009; Smith, 2013; van den Heuvel and Sporns, 2011) than the dyslexia group; but the dyslexia group showed more functionally connected voxels from the left occipital temporal and left supramarginal gyri. Thus, there may be contrasting patterns of functional connectivity for the same alphabet writing task between dysgraphia (impaired handwriting) and dyslexia (impaired word spelling/reading). A possible explanation, based on overconnectivity from the precuneus in children with dysgraphia, is that children with persisting handwriting problems lack awareness of letter form or of alphabet order, which in turn interferes with subword level of written language on the alphabet writing task. Another possible explanation is that for children with dyslexia their problems in writing the alphabet from memory are more related to automatic letter formation, as assessed by comparing real letter and pseudoletter writing in a prior but not the current study (Richards, 2011) than to finding the letter in the ordered alphabet. In contrast, the children with persisting dyslexia showed functional overconnectivity in a region where visual inputs are first processed as letters in visible language (left occipital temporal gyrus) supported by working memory (left supramarginal gyrus). Thus, there appears to be a different neural basis for letter writing on the alphabet writing task for the dysgraphic and dyslexic groups.
In addition, it is not surprising that on the spelling task the dyslexia group had more functionally connected voxels for all four seed points than the dysgraphia group, consistent with dyslexia being associated with impaired word spelling. The dyslexia group had greater functional connectivity than the control group, especially to the cerebellum, on both written language tasks. Over-connectedness with the cerebellar regions may explain the frequently reported inefficiencies in neural timing of language processing in dyslexia (Berninger and Richards, 2010) .
It was surprising that, compared to the control group, the dysgraphic and dyslexic groups differed in contrasting ways on two kinds of cognitive tasks related to writing, but not assessed on conventional measures of intellectual function. Specifically, the dysgraphic group showed more functional connections from three seed points (all but left supramarginal gyrus) than the control group or dyslexic group on planning for composing; but the dyslexic group showed more functional connections during flow in the resting condition compared to the controls from one seed point (left occipital temporal gyrus). However, when the dyslexic and dysgraphic groups were compared to each other the pattern of overconnectivity changed from that for comparison Functional connectivity and structural white matter integrity connectivity where there was a significant difference between the dyslexia and dysgraphia groups. The clusters in yellow/orange show where the dyslexic group had greater connectivity, compared to the dysgraphic group in fMRI connectivity, to a seed region in the occipito-temporal region. The clusters in blue/light blue show where the dysgraphic group had greater radial diffusivity (RD) than the dyslexic group. Notice the anatomic concordance of the fMRI connectivity and the DTI parameter clusters on the left side of the brain. The language-related pathways involving the anterior thalamic radiation (white matter tract) and the inferior parietal cortex (gray matter) shown in this figure are both heavily involved in language processing. The image is in radiological orientation. Fig. 3 . Scatter plot of DTI relative anisotropy (RA) versus fMRI connectivity on the alphabet task for the dyslexia group from one seed point. Each box on the plot comes from an individual subject using their value of DTI RA (extracted from MNI coordinates 32,17, 35 mm where there was a significant difference between the dyslexic group and the control group) and fMRI connectivity value (within the left angular gyrus). This plot shows a positive correlation between DTI and fMRI connectivity with an r correlation value of 0.84 (p b 0.01).
with controls. For both mind wandering during rest and planning for composing, the dysgraphics showed more functional connectivity from all four seed points.
Thus, the first hypothesis was supported, in part: the dysgraphic and dyslexic groups differed from each other in functional connectivity on tasks that contrasted in level of language associated with their hallmark impairments-letter production in alphabetic order out of word context in dysgraphia or letter production in word context in dyslexia. However, it was not a simple story of the dysgraphic group differing from the control group only on the alphabet writing task, and the dyslexic group differing from the control group only on the spelling task. Rather, the dysgraphic group differed from the dyslexic group on the alphabet writing task from one seed point that may be related to linguistic awareness for letter forms and their positions in the ordered alphabet. The hypothesis was supported in that the dyslexic group differed from the control group and from the dysgraphic group on the spelling task, when the task was to write a letter to complete the word-specific spelling rather than make a yes/no judgment about whether a letter string is a correct word-specific spelling response requirement. However, the dyslexic group also differed from the control group and dysgraphic group on the alphabet writing task from some seed points, but not the same one as the dysgraphic group did.
However, the second hypothesis was not supported. The dysgraphic group and dyslexic groups differed from the control group on cognitive tasks, but in contrasting ways. That the dysgraphia group did not differ from the control group during resting condition (Vaden et al., 2015) is consistent with the view that dysgraphics have normal cognitive flow of thoughts when not constrained by planning for an externally imposed goal. That the dysgraphia group did differ from the control group on the planning task when a topic was provided to them is consistent with the impaired supervisory attention functions in working memory for planning often observed in dysgraphia (Berninger and Richards, 2010) . The dyslexia group3s stronger functional connectivity than the control group during resting state (mind wandering) is consistent with dyslexia being associated with difficulties in self-regulation when managing their own learning without teacher guidance and support. That the dyslexia group did not differ from the control group in functional connectivity during planning is consistent with their ability to benefit from teacher provided guidance and support, for example, in providing a topic to write about (what) as well as a reason for it (why), as was included in instructions.
Also of interest is the number of connections observed from cortical seed points to the left and/or right uncinate fasciculus in the limbic system (see Tables 2 and 6 ). The uncinate fasciculus is the last fiber tract to mature (Hasan et al., 2009 ) and its function is not fully understood. However, a possible implication of uncinate involvement is that for children with dysgraphia and dyslexia handwriting and spelling should be taught systematically beyond the early grades continuing in grades 4-9 because a relevant white fiber tract may still be maturing during the upper elementary and middle school grades. Future research should also investigate the connections between social/emotional/motivational functions in the limbic system and cognitive/linguistic functions in the cortex for learning to write and read for both typical language learners and those with dysgraphia or dyslexia.
Overall, the findings (a) show the importance of comparing patterns both to controls and to other specific written learning disabilities in drawing conclusions relevant to differential diagnosis; and (b) serve as a reminder that impaired handwriting or spelling may be associated with both cognitive and language problems. Handwriting is not just a motor skill or just a language skill.
Findings for white matter-gray matter correlations
Unexpectedly, both correlations between white matter integrity (FA) and gray matter functional connectivity for dysgraphia were on the spelling task on which children had to write a missing letter to create a word specific spelling. This result supports the frequent clinical observation that children with primary impairment in handwriting often have associated spelling problems without reading problems. Moreover, the connections from the seed points in the supramarginal gyrus to the anterior cingulate and from seed points in the inferior frontal gryus to the frontal gyrus are consistent with findings for wordspecific spelling in children with dysgraphia in an fMRI BOLD study (Richards, 2009) .
Also unexpectedly, for both DTI RA and DTI AD, the dyslexics showed impairment on both the alphabet writing task and fill in the blank to create a correct word spelling task. These findings are consistent with evidence that (a) children with dyslexia have difficulty with finding, accessing, and producing letters in alphabetic order due to an impaired orthographic loop in working memory for integrating access to letter codes with producing them through sequential finger movements (Berninger and Richards, 2010) ; and (b) letter production impairments in dysgraphia and dyslexia are not the same even when dyslexia and dysgraphia co-occur (Alstad et al., 2015) .
Clearly, the dysgraphic and dyslexic groups showed different patterns of DTI-fRMI connectivity correlations for DTI parameters on which the control group differed from the dysgraphia and/or dyslexia groups. Some white matter-gray matter correlations may be hallmark contributors to the behavioral manifestation of dysgraphia versus dyslexia, whereas lack of such correlations may also be contributing factors and related to specific DTI under-connectivity or fMRI over-connectivity that can interfere with the necessary white matter-gray matter connections forming. For example, although no significant DT RD-fMRI connections were found for the written language tasks, clearly the dysgraphic and dyslexic groups differ in DT RD in seven locations. See Fig. 2. 
Complex connectome supporting writing
Collectively, the current findings provide evidence for contrasting neurobiological patterns during two written language tasks for typical writing development, developmental dysgraphia and developmental dyslexia during middle childhood and early adolescence. Overall, controls tended to have more indicators of structural white matter integrity, and fewer functional connections, consistent with more efficient processing on written language tasks at the subword and word levels. In contrast, those with dysgraphia or dyslexia had fewer indicators of structural white matter integrity, but considerably more fMRI functional connections, consistent with inefficiency in orchestrating the mind for writing-related language or cognitive tasks. However, the DTI indicators, fMRI functional connections, and the DTI-fMRI connection correlations were not identical across dysgraphia and dyslexia. For example, there were not only significant differences in DTI white matter integrity between the dysgraphic and dyslexic groups in the left inferior frontooccipital fasciculus (IFOF) and left superior longitudinal fasciculus (SLF), but also differences in fMRI functional connectivity to the inferior parietal lobule from the occipital temporal seed point. Martino et al. (2010) showed that the IFOF has cortical terminations in the parietal, occipital and temporal lobes, which are involved in semantic processing; and semantics contributes to word-specific spelling. Catani et al. (2005) showed that beyond the arcuate pathway connecting Broca3s and Wernicke3s areas, there was another pathway passing through the inferior parietal cortex connecting the inferior parietal lobe to Wernicke3s territory; both are involved in word reading and spelling.
One potential explanation of functional over-connectivity of the dysgraphic or dyslexic groups compared to the control group is neural inefficiency. The functional inefficiency may be related to the lack of the structural white matter integrity observed in the dysgraphic and dyslexic groups compared to the control group on multiple DTI indices. Functional over-connectivity may be a compensation mechanism.
Another possibility is that the functional inefficiency may be related to genetic mechanisms. Although much has been learned about the genetic bases of dyslexia (Schulte-Körne, 1998; Berninger and Richards, 2010) , less research has been directed to the genetic bases of dysgraphia. However, these two possibilities are not mutually exclusive as genetic mechanisms that regulate neural development may contribute to the white matter differences and neural inefficiency. What is clear from the current study is that dysgraphia and dyslexia differ from controls and each other not only on behavioral measures but also on brain indices of DTI structural and fMRI functional connectivity. On the one hand, for dysgraphia DTI FA correlations were significant from one posterior seed point (supramarginal gyrus) and one anterior seed point (inferior frontal gyrus) during the fill in the blank during spelling task. On the other hand, for dyslexia, DTI RA-fMRI functional connectivity correlations were significant from two posterior seed points (occipitotemporal and supramarginal gyri) and one anterior seed point (inferior frontal gyrus) during alphabet writing and from one posterior seed point (occipitotemporal gyrus) and one anterior seed point (inferior frontal gyrus) during the fill in the blank during spelling task.
The current study adds to the rapidly expanding knowledge of the heavily connected brain (van den Heuvel and Sporns, 2011; Markov et al., 2013a; Markov et al., 2013b; Stern, 2013) by showing that structural connections and functional connections are related in differential and complex ways in children with and without dysgraphia and dyslexia. Whether more white matter integrity and less functional connectivity, as observed in the control group, is adaptive, is unknown. Answering this question warrants future research and the answer, like the human brain, may be complex.
Clinical significance
During the Common Core era in the US (Common Core, 2013), writing disabilities, which epidemiological research shows affect a sizable number of school age-children, are the forgotten Specific Learning Disability (SLD) (Katusic et al., 2009) . Neuroscience research has an important societal contribution to make in educating educators and policy makers that these brain-based SLDs affecting writing -dysgraphia and dyslexia -exist, can be diagnosed, have different brain bases (as the plural suffix on specific learning disabilities indicates), and deserve individually tailored instruction because they are not neurologically or behaviorally identical. Moreover, the handwriting and spelling problems may persist beyond the early grades and systematic, explicit instruction in handwriting and spelling may be needed during middle childhood and adolescence. The current research shows that appropriate instruction for remediating dysgraphia and dyslexia should be directed to cognitive as well as language processes.
